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reviews, etc. A sample essay with title page and references is 
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HKEOS 0F1HES BCXKEP 

mproving your writing and inproving your thinking are two of the main goals 
of this course. A good way to learn and think about psychology is to 
write. This booklet is designed to provide infonnation and ideas to inprove 
your writing. 

Learning is a joint effort between students and faculty, corsequently, I 
enoourage students to provide me feedbaclc so I can better help them. This 
booklet in its present form is due to extensive student feedback. 

Students «Ik> have taken ay General Psychology course are aware o£ the 
iBixjrtance of written assignoents. Oonsequently, parts of this handout will 
be review for then. Since writing asslgiinent in this course are more 
involved and challenging, these students need to carefully read the full 
handout to learn wbat is eo^ected for written woiric. 

Fbr students vho have not previously taken one of ny courses, this handout 
was prepared to give them the foundation of information on written 
assignoents necessary to be successful in this course. Keep this handout 
handy and use it with all written assigments. 

p]fflfy frH m to me any fHai%« ym have for imaroviner this handout bv filling 
out cage 43 to turn in at the end of the course. 
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You mic^ ask: "Vtiy is tiiere an en|iiasis on written assigments?" 
Gkx3d qoK^tionl Well, I used to measure how mich students learned by 
giving tests which incauded Tuilriple choice itene, short armier itans, 
and Oxsct essays. Over a period of years as I read more about hew 
peqpile learn, as I talload %dth other teachers, and as I got feedback 
from ay students, I changed tiie wer^ I measured learning. 

Although thexe are many different specific ways to measure learning, 
these ways can be reduced to 1) tests (objective tests — multiple 
choice, matching, true-false, fill in tiie blanks; subjective tests- 
- etKXt answer, ehort essay, long essays) , 2) written assignments 
(essays, research papers, other types of papers), 3) group 
discussion (measureaoent of the qisoitity and qpiality of gtxxp 
discussion), and 4) individual interviews (question and am#er 
sessions witli a more advanced student or ttte instructor or extended 
discussions with the instructor) . I have tried all of tliese methods. 

My preference would be to talk individually with you about vhat you 
have learned. Diis method would be close to how you will use vAiat you 
are learning in this course after tiie course is over. However, time 
does not pecmit this e^pproach and few students have ever eaqierienoed 
this a{3ptoach. 

Tests are relatively easy to make and grade. Research papers take a 
lot of time to grade but that tine is usually at one time near the end 
of the course. Grading many short papers takes a lot of time. 
However, students in previous classes (over 96%) have regiiested 
written assignments rather than tests. Oonseguently, I have been 
working to ioaptove the written aniroach that has been so overvtelitt- 
ingly regLiested by students. Besides liig^ student interest in written 
woric, there are two other lines of thought %ftiich si^port nty decision 
to primarily use written assignments. 

One of the newer views on how people learn suggests that being active 
is extranaly important in learning. A susmary of that vieMpoint is 
contained in Writing in the Arts and Scienoes by Maimon and four other 
teachers (1981). "... to learn is to absorio new information into 
preexisting patterns of thought.'* Ihis new view "stands in o[:po8ition 
to tiae older view that students, like robots, can learn just by 
sitting down and memorizing several chapters at a t±ne. We ikw 
believe that to learn new material, you most work with it, must give 
it seme kind of structure... Miat is essential is some active 
involvement with the material. Writing sOxut the material provides 
the active involvement." (p. IS) 

"In fihort, writing is one of the most inportant intellectual 
activities that you do in college, for writing is not siaply a method 
of coQUunicating «hat you know about a subject, it is an extremely 
useful tool for assisting you in a variety of acadeaic tasks, from 
otaservation to argument." (p. 19) 



Ihe secxxid line of thought is the ihcxeasing deeize of businesses in 
this OQuntzy to have enoplpyees \iao can express themselves both orally 
and in %irLting. 

A ocnsensus has been building that education frcm the eeurly years 
through college needs to stress writing and its importanoe. TiiaB (May 
19, 1980) said: "Hhat is nev is th^ national convictlcn that 
scmething must be done about writing, anu "he challenge of trying to 
spread writing skills widely throuc^xut a society as diverse as the 
U.S.*s... Ihe fUss over writing aldlls Beans one thing at least: 
students will write wore. And that fact alone is significant." 
Oonsegoently, I rpojilre written assignnents in all of courses. The 
result is that ny students beocne better writers. 

One of the most ixoportant types of writing is the sunnary. when you 
write a sumBry, you axe steKting in your own wcacds what you understand 
f . -m what you have read, seen, or heard. You nix/nt sunnarize a sin^e 
..rtixOe, film, discussion, or lecture. Or you mic^ sunmarize several 
sources. Sumnarlzing involves separating the relevant from the 
irrelevant and then putting into your am words a oondensation of tiie 
relevant infonaticn. A sumsary does ncyt indida all of tlie details 
frcm ttM^ source. Reither the sunnary focuses on the central ideas, key 
points, and relevant evidence. A sunnary nust oover fblly tiie topic, 
be ccncise, be accurate, be in your own words, and be organized* 
Successful sumnarizing depends on full and accurate understanding of 
your source. Generally reading a source a seoond or third tine %dll 
be necessary for ccn|dete understanding. Sumnarizing is a good wgiy to 
fixxl out if you understand. Let me suggest the following 8 steps to 
use %dhen sunmirizing a single source. 

8 Step Bcooedore fbr Ntiting Simaries 

Step 1: Miat am I to euBBrize? Be clear on what you are to 
sunnarize. Are you suuDoarizing a full article, part of an 
article, cr a concep t ? 

Step 2: Hcv long is my 8»ary to be? A sumnary is a shorter 
version of the original source. The amount of details you 
include will depend on the reguested length of the 
sunnary. Note the length requirements. A very brief 
sunnary of an article or book, often called an abstract, 
is only a few lines long and includes only the central 
idea and the must important key points. A longer sunnary 
would include evidence along witli the key points. 

Step 3: Hew db I start? Read the source until you thorouclhly 
understand what you have read (often two or three readings 
are needed) . Read to understand the central idea, the key 
points, and the relevant evidence* Don't get involved in 
side issues and less isportant details* I start out by 
listing on a separate page the points made by the writer. 
I make sure I have all of the writer's ideas. * 



step 4: Mhat do I do onoe I batve all of tte ideas listed? 

Identify the central idea, key pointr, and evidence for an 
article or book. After you haR/e all of tte points made fay 
the writer, then organize. Organize what you have read so 
that relevant ideas are together and irrelevant ideas are 
drciped. I talk outloud to xDyself to see how ideas fit 
together. I also make an outline. Revising the outline 
helps me prepare or organize the sunnaxy. 

St^ 5: liiat do I do after I bawe a begtming ocgendzation? Start 
writing. Start with the central idea. Use your own wards 
to eaqpcQss wiiact the author szdd. You are to be brief, 
leave out irrelevant infon&atlon, and organize the ideas 
so the suBnaxy is dear. I close tte source so ttet I am 
not tesopted to use tte writer's phrases. Hcite guiday. 
If you get stuck, go cn to another idea. Don't worry 
about spelling, gramnar, or neatness. Jtisc write. Also, 
do not directly quote frcn your source. 

Step 6: Hew do I know if I avoidEd plagiariai and iiimiii linl aocu- 
rabely? Return to tte source and check your sumary. Did 
you say what the source said? You may use sane of his key 
words. Do not use more tiian 4 of tte source's words in a 
row. Did you use your own organization? If you need to 
further write, do so. Add in the material that was 
missing or rewrite material that was too dose to the 
original. 

St^ 7: Jtai I <^t»<a*irf? No! At thi? point you need to go over 
ya^. sumiary to check for these things. (1) m what vays 
can my scanaxy be better organized? (2) Do I make clear 
how tte various ideas are related? Are all of tte 
traisitiom incauded? (3) Can I te briefer? (4) Is 
everything dear? (5) Are tte words correctly spelled 
and have I taken care of basic fiiglish writing rules? (6) 
Did I write in tte past tense? 

St^ 8: liiat con I do to maHoe tte asmBoy iqpcess tte reader? 

lype if possible. Tf not, write very carefully. Be neat, 
noofread your answer. If an error occurs, correct it. 
If several er r o rs are still present, rewrite the answer. 



Your goal %ten sumnarizing is to be accurate, organized and brief. If you 
have the skills and determination, then be creative with your vroric and give 
it tte stanp of your individual approach. 

Outlining is a way to see how something is organized. Doing your am 
outline can help you iuprove your organization. It is sdso a good stuc^ 
technique. I write handouts in outlines in this course to help you see how 
things relate to each other. 



On tte neoct page is an outline of this section cn •wmNS." StuI/ tte 
outline and then think about tte requested sunmary statements. 
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Outlim for ths Section FUtitled "WOmEP 

!• Student learning can be evaluated in a variety of ways. (p. 2) 

A. Through Tests 

1. Cbjective Tests 
a. Multiple Choioe 
b* ttactcfoing 

c. !nnie~£al8e 

d. mi-in-^fae-blahk 

2. Sulajective Tests 

a. Sbofct answer 

b. Sbofrt Essay 
c* Long Essay 

B. Ifaroiigli Ntitten Assignments 
!• Essays 
2* Researdti papers 

3. other t^pes of psqpers 
lliroug^ Groii> DiacuBsion 

D. Through Bidividual mterviews 

1. Verbal tests 

2. Discussions with the teacher 

II. Student learning is evaluated tiiroug^h writ±en assignnents. (p. 3) • 

A. Students have alnost unanincusly requested written assignments 
raOier tiian other approaches. 

B. Bsychological infonation suggests that active involvement in 
learning is the key to undesrst^mding and renenfcering. 

C. BnplGyers desire enployees who have good oonnunication skills. 

m. Ihe sunnary is a aajcr type of written assignnent. 

A. Ihere are various t^pes of sunrinaries aKXXxEding to the type 0£ 
source. 

1. An article 

2. A film 

3. A lecture 

B. A sunnary: 

1. Ocpvers all of the relevant information. 

a. Central points. 

b. Key poirts. 

c. Evidence. 

2. Is accurate. 

3. Is in your own words. 

4. Is organized. 

IV. ihere are 8 steps to writing a summary, (p. 3) . 

For this part of the outline, think of a one or two sentenoe sunnary 
of the last 4 steps in writing a sunnary to practice your sunnarizing. 
Here are exanples for the first 4 steps. 
Step 1: Vhcfn what you are to sunarize. 
Step 2: Check the retioired length of the sunnary. 
Step 3: MakQ nctes of the key points. 
Step 4: Qr«|anize the ideas. 

i mniKz Ihihk of how to sunnarize each of the last 4 stqps. (p. 4) . 



K. Oolleje profeBSOTB assune that students are dear 2dx3ut academic 
honesty, plagiarieni, and docunenting ideas. Sixioe students have 
had to write papers in both hig^ school and in college frestman 
ocnposition, lie assiiBBd tiiatb students %iere dear en these tcpios. 
HcwBver, nuny previous students have indicated they yexe not dear 
and wififaed additional infoontion. If this infan&ation is ne^r to 
ycu, stu^ it very carefully. If you are dear on this 
infonnationf use this section as reviev. 

B. At talis odlege and other obllegeg the topic of araflRnic honesty 
is usually covered in the fiftKiffnfr ffandbook . If you are not 
farlliar vitii thoBe pages, please check there. 

C* Let's lock at vhat three sources have to say about cLasdad^* 

1. *^ou nay have heard the \9cacd "plagiariem* used in relation to 
lawaiits in the publidiing and recording industries. You nay 
2aso have had cOassrocn discussions about anadpnic plagiarism. 
Flagiarien is the act of using another person's ideas or 
eoqpressions in your writing without acknowledging the 
source. . .to plagiarize is to give idse iinpression that you have 
written or though scnething that you have, in fact, borrowed 
ftoR someone else." (GibeOdi & Acfatert, 1984, pp. 2(H21) 

2. '^'Plagiarism (from a latin word for 'kidnapper') is the 
presentation of someone else's ideas or %pards as your own. If 
you co|3y a sent e nce fron a book and pass it off as your 
writing, if you sunmarize or paraqphrase someone else's idea 
without acknowledging your debt, or if you Ixy a tern paper 
and hand it in as your own, you plagiarize deliberately. If 
you carelessly forget quotation narks or a footnote to show 
that words or ideas originated with someone else, you 
plagiarize accidentally. Whether deliberate or accidental, 
plagiarism is a serious and often punishable offense." 
(Ftwler, 1383, p. 530). 

3. "Plagiarism is defined as the unaclcnowledgred use of another 
person's work , in the fom of original ideas, strategies, and 
research, as well as another person's writing, in the fom of 
sentences, phrases, and innovative terminology. Plagiarism is 
the equivalent of ttk^t but the stolen goods are 
intelle rxial rathsr than material. . . .The {Oagiarist. . .is also 
guilty OL nis r e p res e ntation or cheating. Ihe person \iho bends 
or breaks the rules oonoe m ing auUiorshj^, %Aio does not do his 
own wcrk, will be rig^htly distrusted by his classmates, by his 
teacher, and by his future enployers, %ho nay e(|uate a history 
of plagiarism with dlEhonesty, inconpetenoe, or the desire to 
avoid woock." (Spatt, 1983, p. 438). 
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Here are C guideOLines to uee to avoid plagiarim. Read rarefully. 

1. Do not subodt Mxitten work done by sooaeone other tiian 
yourself. 

2. Do not copy frcn tte written work of another student. 

3. Do not suboit written woEk based on another student's woxic. 

4. Do not allow another student to use or cjopy your written work. 

5. Provide a citation (author, date, page nunter) for all direct 
quotes and use quotation madcs around all the woccbs taken frcm 
your souroe. Give fUll bibliographic infooBtion in the list 
of refetenoes at the end of your papesr, 

6. Provide a citation ideas, facts, theories, views, or 
opinions found in sources. Hbe citation should include the 
author, year of pUdication, and page nnber. Provide full 
biM.iogre^hic infonnation in tbe lAst of references. Bit «hat 
you are taking into your own sentences and paragraphs. You 
nay use the source's key words. Do not use more than 4 of the 
source's words in sequence. 

7. Do not use ideas frcn others and merely rearrange the words. 
Integrate into your own organization the ideas of others using 
mainly your own words, sentences, and paragraphs. Provide a 
citation for each souroe and bibliographic infcocation in the 
list of references. 

8. Some students and professional writers unintentionally do not 
give proper credit vhile a few do so intentionally. 
DetemLiing whether a writer intentionally or unintentionally 
misused sources is difficult. Ohe prcblen does not arise if 
you correctly ekcknovledge your sources. If in cwestion. p ro- 
vlcte a citation . Don't worry 2d9out too many citations. 

Sonetimss it seams difficult to put sonething into yosxc own words. 
Here are gan? to help \c n ffflTlfflT^^s ideas using vour own 

wands and av^1flft*T pi^»rH«n. 

1. Read the relevant information two or three times. Close the 
souroe and say in your own words the essence of the material. 
Ihen write in your own words the manning. Open the source to 
see if you have the correct meaning and used your oun words. 

2. Review the original source for relevant information that you 
mic^ have overlooked. By including this information your 
aieuer will be a better answer and give you more possibilities 
for putting together different ideas. 

3. Analyze the source for the key terms. Ihen think of other 
va^ to say the sane thing. Attaqpt to integrate infonnaticn 
from several sentences into one sentence using your cmi words. 
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4. Raccganize ^ seiiLieiue of your sumnaxy. Don't use the 
scuroe*8 atganizatixn. Rill together related naterUd eaid put 
the infotflaticn into your mn words. 

F. Even \ibBn you are susnnarizing a single souroe, cite the source. 

G. Any work you subnit sust be your own work. The thoughts should be 
yours and the words yours. 

1. learning can be incxeased fay discussion vitti others. I 
'=sicx3urage you to talk over «tiat you are learning with others. 
You nay wish to talk over the actual learning objectives. 
Such discussions diould occur only after you hawe studied and 
though about the souroe on your own. Plfr*lPffl5]n rfinuld not 
oocur after voii hay? fft^lt^ writing vcur answer. 

2. The written work sust be your own thinking and written in your 
own words. Mien you are samBrizing the ideas of a souroe, 
put the ideas into your own words and give credit. Do not 
directly qoote eooospt for definitions. Do n ot woric with 
1Trttl?r ft^TlfPt ^ yHMm vcur answers. HcMever, someone 
read your paper and provide reactions. If he te ll s you vAiat 
to do, he is not helping you learn. Do not shew vour written 
work to other stiidpntfi. 

3. In review, you are encouraged to talk about vftiat you are 
learning. Seed together, study together, and talk together. 

HTPmiB SEPARATELY 1 

K. If you have any questions about academic honesty or plagiarism, 
please bring your questions to your group and then to me. 
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A. start with your ccniaeted first .jcaft ^ch sfaaJid be triple 
spaced and on just cne side of tlie paper (for ease in editing) . 
Your purpose in writing the first draft is to get your ideas on 
paper, liiatever method you use to do your first draft, use it. 
Revising the first draft is vhat produces well written papers. 

B. consider your audience. Keep in mind that you are writing the 
pspesr both for your instructor and other students. Assume that 
these other dassmates have not yet read the assignnent or sources 
that you have read. Write in an interesting manner with a clear 
organiz=xticn so those clas&anates will understand what you have 
written. Bfi ocqplete and accurate to show your instructor that 
you understand. 

C. Review the assignment reqoirenents to be sure you are writing what 
is requested. Review your written to be sure it is ocnplete 
(fully covers the topic), limited (covers only the topic), and 
precise (states exactly your meaning) . 

D. If you have not divided your paper into paragre^, do so. Read 
eadi paragra(ii to find the yey ideas in that paragraph. Write on 
a separate siieet tiiese ]oey ideas. 

E. Use tiie }oey points to look at your overall organization. Are the 
key points in the order that makes the most sense? Are there seme 
loey points you have left out that need to be added? Are there 
some key points that are so big that they need to be subdivided? 

F. Make an outljoie at this point to inprove your organization. 

1. Do all of the kie^ points fit under the central idea of your 
written worK? 

If not, ma^ some of the key points should be left cut. 

2. Are mcsre loey points needed? 
If so, add than. 

3. Are there some broader key points vMch could pull together 
several of your ideas? 

If so, look through your outline to see if these broader ideas 
are not your key points. You may have been dealing with 
examples or evidaice. 

G. Write a fully enveloped outline. An outline should follcw this 
form; 



I. 

A. 



B. 



1. 
2. 
3. 

1. 

2. 



C. 
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n. 

A. 
B. 

1. 
2. 



(You need at least tuc ideas before you start another level. For exauple, 
you would not put an A. under I. if you had cnly one idea. Ihat cne idea 
would be included as a part of I.) 

(You do not need to outline the introdLtctory sentenoe or pazagraiii or the 
concluding sentenoe or paxagrafii.) 

(You can do your outline by ideas or ccnplete sentences.) 

H. Use your fully developed outline to rewrite your assignment. 

1. You night mate a xerox copy of your written work so that you can 
cut vp the answer to help in rearranging. If you cnly have to 
reposition a paragraph, cutting and pasting saves ycu fron 
reoopying. 

2. If you write on only one jide of a £teet, you can still cut and 
then paste back together. Only rewrite those sections vAiich need 
rewriting. 

a. Read your written woric out loud to yourself. Listen to vdiat 
you are reading. If it does not irake sense, then you probaibly 
left out scnething. Reurite that section. 

b. Read your written work to a friend. Rewrite those sections 
vMch do not make sense to your friend. 

I. Check your work for these points \Mcfa are often overlooked. 

1. Do you have an introduction of a sentenoe or a paragre^? For 
short assignments the second sentenoe should cleeirly state TuAiat 
the assigncent is about. For longer assignments the introductory 
paragraph s^iould begin with an attention-grabbing paragraph. 

2. Do you have words that tie your answer together? Use transitions. 
If you are going to di 5 different points, let the reader 
knew that early in your work. 

3. At the end of your assignnoit write a smnnary or oonclusicn. 

4. Check for misspellings, poor gramnar, or inoorrect usag^*. Proof 
your work. 

5. Be sure you have dene Jiihat the assigniient spedtisd. 

J. If you have time, let your second draft sit for a period of time so 
that vdien you ocne back you will have a fre^ mind to put even better 
finishing touches on your answer. Rewriting puts quality into ycur 

K. Write ycur f iiKil oopr* 
1* Db nesite 

2. Qj C Lxec t Binor erxotSe If there are several errors, tfaoee should 
be oarxected by xeurlting the page. 

3. Pro of read all written vodc 

4. TUm Your Wbrk In Cn Tine. 
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L. Otae 10 Step Kooadote For Nldtten Xasigmants (Hints To fie Svuoessful) 

Steg 1: Bb cilear on tte Liiiljji ill 

Check the Assignnent Sheets to see what you are to read and what 
asslgnnnnts you are to HBHEi. 

Step 2: Read vezy carefiiUy the leoming objectlveB. 

Read the learning objectives. VSxst is the topic? What 
specifically is asted? Study the learning objective. Note 
^)ecifically the recpirenients attached to the objectives. 

Step 3: Read the relevant stud/ guide (which contains the lecture notes) 
to obtain an overview of the topic, if there is a stud/ guide. 

Step 4: Scan tte aouroe for about a adraxbe. Notice the length, the title, 
the authors and the date when the source was published. 

St^ 5: Stud^ tlie scarce. 

RaeKl to answer the learning objectives and laam about the topics. 

Step 6: If you are to write out your answer, identic all of the 
infarmation relevant to the learning objective. Put that 
infonnaticrt into your own words on a separate piece of pegaer. 
Look away from the book when putting the inf amatdon into your own 
worcl&'. Ihen check to be sure you have accurately stated the ideas 
and used your CNti words (Do not use more than 4 of the author's 
words in a row.) Triple ^laoe your work. 

St^ 7: For essays, organize your ansuer into an outline vMch an»«rB the 
learning okrjective. Drop out any infomatdon vAiich is not 
directly relevant to the learning objective. 

Step 8: Write out a rmplftp answer in your own words. Review the answer 
to mate sure you have fully answered the learning objective and 
check your work for nisi^ellings. Be sure you have written 
oonplete sentences. Ordinarily, use the past tense. 

Step 9: Revise, pdlifih, then xewdte your answer. Ihis is the copy to be 
turned in, ffij^ the oo|y at Step 8. Be sure your work is neat, 
t^ped if possible. Prooftead your work and make minor corrections 
if necessary. Use paragre^hs. 

Step 10: Arrive at cdass on time. Your work will be collected at the start 
of cOass. Actively participate in group discussion and class 
activities. 

After you turn your work in, I vill evaluate your work. If your work is 
accepted, I will write either "Gil" (good work) or ••OK" (needs iaproving but 
is aocep'jed) . Redo means there are major prcblens and must be rewritten for 
the next class. If you are not dear on what you need to redo, please ask. 

A Rewrite means the work needs to be revised but does not ocunt as a redo. 
Some early assignnents are for you to learn new eddlls and the Rewrite 
allows further Ic ..ning with no consegiienoe for your grade. 
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cnsaxcMS and reehiqices 



Skim Fp. 13 thiau^ 18 so you know topics axe covered here. 

Citing SaacaeB (footnoting) . Providing CitaticnB. 

You axe familiar with tte process of footnoting for English and 
history pspexs. In social science souxoes the footnoting fomat used 
is that of the American I^ychological Asscxtiaticn (AEA) and is called 
citing your sources. 

1. Here axe tte xeguiranents for citing sociroes by giving credit to 
the source of your idea. 

a. Your Oun Woidc 

Any papeac you sutaodt is to be vour cwn woric . Ycu may talk 
with others about what you will write. Hcwever, the written 
woric is to be your cwn. 

b. C&reftil and Accurate citations 

Any reader of your pE%)er diould be able to tell v*iat is vcur 
oontributicn to the paper and v*iat are the contributions of 
previous writers. Once a paper has been tuxned in, the 
iratxuctor assumes that the words, phrases, organization, 
conclusions, facts, viewpoints, and criticiene. are your am, 
xsrOesa indicated otherwise. In addition, your citation 
infbrmation should be ftfm'TMt^lY ^mw^'f A^Y reader should 
be able to go to your sources and read vtot the sources said. 
Cite your own ideas by saying: **Ihis writer tiiiriks....** 

c. Gcmnon Itaowledge Is Cited 

Scne sources on writing research papers suggest that "ccnmon 
knowledge" not be footnoted. Honpever, in psychology very 
little information is not controversial. In addition, 
students have difficulty knowing lAiether certain information 
is accepted by all psychologists. OonsecMentlv. cite the 
author, year a^ i^ TTHfr^r for all borrowBd information. 

d. Beeper Citatifln Foonat 

If you use from a source a fact, idea, e^proach, organization, 
viewpoint, or conclusion, credit the author, the year his woric 
was publi^ied and the page nunijer. 

1) Use only the last name of tte author and put into 
parentheses the year and page number. 

Exaiaple: Elms (1972, p. 361) reported that . . . 

2) Do not use titles such as Mr., Mns., Miss, Ms., Dr., or 
Professor. Only on rare occasions is biogreqphical 
information necessary. 

3) mtroduce the ideas of a source by citing the source. 
Cite the source and then discuss the ideas rather than 
discuss the ideas and then cite the source. 

Beaagi>iLe: " Anderson and Jones (1966, p. 12) studied. . ." 
rather than ... ran faster." (Anderson and Jones, 
1966, p. 12) . 
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EKaqpde: Larson (1968, p. 12} and Veninga, Veninga, and 
Stcne (1979, p. 13) agree that..." 

4) Ordinarily, in peyciiologixad papers, the title of a book 
or journal article is net mentioned. For those cases 
where you believe that giving a tiUe adds to your paper, 
reneniaer tiiat inportant vardB in the title of books, 
titles of joumals, and the name of the journal article 
are cz^italized. Titles of books and joumals are 
underlined and the name of the journal article is placed 
within quotation marks. 

5) Scuraes Cited ty SouroeB 

Sonetimes you will want to cite a source tliat is mentioned 
in the source you are reading. Cite the source you read 
as usual and then indicate the source of his ideas. 

EScanple: Bavanam (1969, p. 102) reports that behavdor 
therapy was developed by Vfolpe. Havanann says that Wolpe 
(nd) was iiqpfressed by evidencse showing that behavior 
followed by a reward occurs again vhile behavior 
unrewarded or punished stops. ((Ihe (nd) indicates that 
Havemam gives no date (nd) for tte source of WexLpe's 
idea.)) 

6) Citing Ideas Froa Ofae mstnicbor. 

Sonetimes you might want to cite inf anuation written by 
your instructor. In that case cite Bell and the year of 
the publication. If it is Bell's ]xok of readings, use 
the publication date. If it is a handout, use the current 
year. If you plan to cite more theai one source by Bell 
with the same year, then include the name of the handout. 

Ebcaqple: BeU (1987, p. 215) says that behavior is 
learned. Ihe most inixirtant idea to note is that vdiat 
follows immediately after a bdiavior has major 
isplications for %Aiat is learned. 

laEaqple: Bell (1988, pp. 68-73) in Woa People Learn 
describes four ways to decrease the strength of behavior, 
((from a handout)). 

7) Citing FUas 

Cite the name of the film and in parentheses put the year 
or nd if no date is given. (Ihis is a modified MA Form) 

If you use tte esact wards of a source (more than four words 
in a row) credit Uml author, year, page nunber, and jgA 
quotation inariM about the wngds used. 

1) Mo BQge than 10% of anv ygr^ W> Hineetlv aiofced. Do 
not adstaks direct quoting for footnoting. Footnote 
everything you bcKXow (cite) and directly goote ydben using 
the exact words of the source. But keep (looted material 
to a nininoB (less than 10%) . 
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2) Quotes of less tlian three lines are inoorporated into the 
text. 

3) Quotes longer than three lines are indented five spaces, 
single spaced, and the quotation narks are eompped, 

4) Always lead into a direct quote. Don't just drop tte 
quote in anyv4>ere. 

Exoiple: Elms (1982, p. 361) reviewed the evidence on IV 
watcMng and sedd: "Aggressiveness is. . . " 

2. I rmjuiuend that you not atbenpt to pare^iirase. 

3. If you run into tnusual citations, see the Publicaticf i Tfiniwl 
?f thf ftlffT ican Psycholo aical Association (1983) on pp. 107- 
111 or ask ne. 

Deferences (Bibliogrs^ii/) 

1. Put the heading References at the top of the page in the 
center. 

a. Skip down tuo lines and begin the first referenoe. 

b. Ihcaude in your referenoe listing all and only sources 
cited in your pdpec. Only referenoes read by you and cit- 
ed in your paper are to be included. 

c. Do not luber your sources but put your sources in 
alphabetical order. 

d. Douftde epaae eadi entry. If a reference is more than one 
line long, indent the second and third lines, three or 
five i^aces. 

e. Double space between entries. 

f . Be sure you have accurately copied down the referenoe 
infonnation. 

g. Do not put anything else on the References page. 

h. Src p. 41 for an exaniae page. 

2. To allov your readers to locate tiie sources you used, give 
oQBy)lete and accurate bibliographic infonnation in your 
reference lists. 

a. General rules for listing sources in Referenoes. 

1) list sources in alphedDetical order. 

2) Do not use nunbers for each source. 

3) Vtxxseed letter by letter. 

4) Nothing cones before something. 

5) M' , Mo, and Mac - use the actual letters. 

6) If an auOxsr is the only author for one source but 
works with others on a second source, the alone author 
is placed first. 

7) If an author has several publications, put tlie 
earliest first. 

8) Use an & to join two authors. 
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Bocte 

1) General fomat: Author's last name, ocnna, first 
initial, period, year in parentheses, period, title 
underlined, only the first vcacd capitalized, if a 
colon occurs, capitalize the tirst word after the 
colon, period at the end of the title, plaoe of 
publication foUawed by colon, and then the publisher, 
period. Note: Double space references. 

2) EKasfiiLes: (Exanples are not double spaced here.) 
JarJcscn, D. (1988). Psvcfaolocdcal problems. Ifew 

Yoric: Find Press. 

Miller, D., & Sour, B. (Eds.). (1951). Problems in 
psycfaoloayt A contir T,^i»TT r^^**» (2nd ed.). 
Boston: Healtii. 

Norm, P., & Bite, P. (1985). mtelligenoe in pre- 
school children, m L. Law (Ed.), TTtt?lliT?n°^ ^" 
the elcfaties (pp. 221-223). New York: Harper 
and Row. ((section of edited book)) 

University of Minnesota graduates. (1987). 
Minnee^lis, Minnesota: Bureau of Research. ( (no 
author)) 

Journals 

1) General fomat: Author's last name, coma, first 
initial, period, date in parentheses, period, title, 
with only first word capitalized, p^dod, name of 
journal with each WDtic starting with a capital, 
underline journal name, comna, volume underlined, 
cxxma, nunter, comna, pages, conma, do not use pp. 
except for magazine and neuspe9)ers. 

ExaDpiless 

Ek, R. & Bet, S. (1984) . Planaria splits. £in^i^i£g^ 

<ay>l<?q igt . 41-44. 

Free, S. (1983, Octdaer) . Ihiiiking better. Bsvchologv 
Itadav. p. 8. (magazine) 

Teaching in the conmunity college. (1983, May) kpa Mon- 
itor , p. 16 (no auUxxr, magazine) 



BBvcfaoaflav Piles author, year if given, tiUe, Psychol- 
ogy File Subjecc and nunber. 

Bca^dLe: 

Steele, B. & Pollack, C. (1968) . A psychiatric study of 
parents «bo abuse infants and children, pp* 171-359. 
"Battered Child," VF2. 
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ffffTJrifllT aaaraBB i If the original source is unavailable, 
give infonation for both original and secxxiclary 
source (original author, dal t£ publication, seoonclary 
author, date and page nuniaers) . Put the words "Cited by" 
prior to the secondary auOior's name. 

Martin, R. R. (1901). Perceptions. -TT^Tm?! "f l^VlY 
Psvcholoav . 1, 10-12. Cited by J. Pull (1950). 
Histarv of tasvcfaoloav (p. 41). Chicago: Chicago 
Historical Press. 

Mean, L. (1970). Ihe social psychology of voiting 
lines, ftni^n fi?1?nt1ff*'r 58, 390-98. Reprinted 
in Rctect Silvexnan. (1982). PBvcholoav (pp. 
409-420) . Hev York: McGraw^fiili. 



THi»f? Title (film), date released, date shcmi in cOass, 
the college, the location of the college. 

Rggplft Citaticn: 

In the film I^inf^rafff Pt Therapy (1966) Billy learned to 
apeak by . . . 

Bsaqple for this citation in References 

Reinforoenm t Hiyryy (Film) . (1966) . Shewn in class at 
TowBon State Uhiversity, i^ndng 1988. Tcwson, Md. 



For IzticlfiB m tiie Teacthock Ideas and Issues in 
PsvcfaoloaV' 

Cite as an original magazine article but cite the page 
nuDber from ?nfl Issues In Psycholociv . 

RgMffle Citation: 

Goldianond (1973, p. 20) had trouble sleeping while in 
the hospital. 



Kig^lft for this citation in References 
Goldianond, I. (1973) . A diary of self-modification, 
Psychology TodaV f pp. 20-22. 
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h. Infooation from A fftllly Q'^'^" In The Textbook 
Bva^piLe Citatlan: 

Bell (1987, p. 15) indicates that self-control has been 
given a variety of names, such as self-ncdificatlcn and 
self'-nanacfcnenk* 



Evaicdje far this dLtation in References. 
Bell, J. (1987). T'a?TVP Wf^ psychology . 
Lexington, Vk: Gim Press, p. 15. 

i. mformation Fran A Oourae Bandout 

K]gm1ft dtation: 

Bell (1988, p. 5) desoribes positive reinforcem ent ... 

Only use the title if you cite more than 1 handout in your 
papesr, 

ig««Ti«» for this citation in References. 
BeU, J. (1988) . Hew People jf*^^- (Course Handout for 
FaU 1988 at HoMard Oomunity College, Colunbia, MD.) 



UtiR exaEDples here axe single-£{ loed. On a Reference page these 
sources would be double spaced. See p. 41. 



Rzr fuller inf amation on %nltten work in psychology see Publicat- 
?^ VfmV*'^ toirn-ican PBvcholoaical Association (1983) . 

Washington, D.C. : American Bsychological Association. 
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SBCpnraiBns for fmnBncBK 



A. Written joark is to meet all of the specifications given with the 
fl^PlTTimt ffnd fcxmd here. Read carefully! ! Be sure to read \4iat 
those xeqpiremefits are. Generally, look os^er the regpiranents a 
^leek before the work is due so you can ask any questions before 
doing the assignnent. 

B. Wtitten waiic is due at the start of class. Do not work on 
hcnework during class. 

C. Clearly lab?l 9f ycur written work. 

1. Ihe paper should have a title page ^cfa includes tiie 
following: descriptive title, your name, and the college's 
name. 

2. Answer the learning oksjectives. 

3. Do a References page. 

D. Neat work is expected . Crosscuts or misspellings should be rare. 

1. Use ink or type. Do ssi^ use pencil. (Hbrk in pencil will 
have to be rewritten. ) 

2. If the paper is longer than one sheet, ps^perdip the sheets in 
the }jpper left hand comer. 

3. When typing, use a 8 1/2^ by 11" ^te pe^jer. 

a. Use a one inch margin on all sides except two inches for 
the left side. 

b. Nimter all pages consecutively starting with the title 
page and do not include ary blank pages. 

c. Minor corrections can be made in ink. 

4. Do not use ragged-edged paper torn out of a spiral notebook. 

E. Your answer stoould cl Af^rlY <HyTP''^s ^te that vcu hav ? lAgmoH anrl 
answered the learning objective . If you answer is too brief or I 
can*t read your answer, it will need to be rewritten. 

F. When (Ascribing ideas, do not copy your answer directly from the 
source and do not use direct quotes or merely rearrange a few 
words. Use your own phrases and your own organization. 

1. Do not use more than four of the author's words in a row. 

2. DO not dirsctlv qodtB more than 10% of the author's WOTds. 

G. Written work must diow at least learning (well written 
& not a first draft; no more tiian four errors - - in mechanics, 
usage, gramooar, spelling — per 100 words; conplete sentences; 
paragrcqphs; organized; proofread aid neat; footnoted }/ib^a^ 
appropriate; and clearly show that you have learned) . 

1. Par longer assignments use sections. 

2. Do not write on the back of a paper. 

H. Check the grade dieet to see that your reoords are oonsistent 
with mine. If you thixdc an error has been made, let me knw 
(within 2 weeiks of the error) . Keep all returned work together 
until the end of the oourse. Berlodioally, I may want to look 
over your work; therefore, keep your work organized and handy 
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VI. MASIEBY lEHBMINS 



A. Mastecy Leami-wj Defined 

Wat Is mastery learning? Mastery Ift j^mijrf means that you receive 
canedit for ocupleting a cxsurse vhen you dtauun& tr ate you have mastered 
the cxxitent and skills of that course. For exanple, if you were aaiced 
to describe the three ways to reduce aggression and you turned in the 
wrong answer, you would be given back your assignnent to redo so as to 
turn in the correct answer. You are to review the learning objectives 
and the learning material so that you can write an answer «hicii shews 
yoi learned. To ccnplete this course you are to demonstrate that you 
learned for all of the assignnents on the Assignnent Sheet. 



B. Ifey Is Kasfcery Learning Osed? 

Mastery learning is used in this course for several reasons. The 
foundaticn for mastery learning is based on ^^xtensive research on 
psychological principles of learning. Research studies have shcmn 
that, on the average, students in mastery learning courses score about 
8% higher on final examinaticns (about 1 letter grade higher) than do 
students tauc^ by other e$)proaches. Research has been dene with 
students of all ages and in all parts of the country. As a teacher, 
this asppcGicii inviolves more of my tine than would be spent with 
traditional teaching methods. However, the increased student learning 
is worth tt^ extra effort. I personally believe that mastery learning 
is the most effective way to teach. Previous students have 
overwhelmingly chosen mastery learning for this course. Farmer 
students report that they learned a lot frcn this course and wish more 
courses were taug^ like this one. 

C. Hew Does Hasbery Leamincy Waaic Tn T his Ocurse? 

1. Assignnants are ^)ecified in writing ahead of time. Study guides 
have been prepared to oontcdn my lecture occments and learning 
hints. 



2. Learning objectives indicate vAiat you are to do to shew that you 
have learned. You are allowed to work at your own rate out of 
class, keep your book op^, and thoroughly understand material 
before doing the learning objectives. 

3. Since henewoodc is done outside of class with an agen book, I 
expect, high goality answers that are well writ jn. I don't expect 
a first draft or crosscuts. 

4. If your answers do not indicate that you understand at least 80% 
of the assignnent, you are required to redo the assignnent. I 
will write Redo at the top of your hoDewark. Ihe redo is designed 
to help you learn so that you know the material and will not 
repeat ths same mistake twice. 

5. U^i receiving a redo, look upon it as an opportunity to releam, 
sinoe you are being given a second chanoe. In a traditioned 
grading systea the Tpspev would receive a very lew grade with no 
chanced to releam. 

22 
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VII. VEDOB 



A. Each week I grade ever 200 v?rittei assigraients. I try to get than 
bade the next cOass so students can get inmediate feedback for 
better learning. Since all written work is open bo^k and done 
outside of class, qcality woodc is esqpecbed. 

B. Rados Are Earned R)r Ihese Reasons: 

1. I can't read your answer, it is not neat, or there are 
crossouts. 

2. Your answer is incorrect, iwxnplete, not organized, poorly 
written. 

3. Pencil was lased. 

4. Hcxnewark of two or more pages was not pE$)ercliFped. 

5. ^ou didn't use your own woaxis or your work was too close to 
your source. 

C. J/bat To Do Upon Receiving A Redo 

1. Stu^ any connents on your honewcirk. 

2. Study carefully the reguiranaits for the assignment. 

3. Restud/ source and the study guide, if one was provided. 

4. If you have chedked and are not clear on what is to be redone, 
see loe. 

5. Redo the assignment before the next class. 

6. Turn in the original assignooent pEQ)erc:lipped to the redone 
work at the start of class. 

Do not cone to cOass indicating you still need to recopy your 
answer. Work not in at the start of class is late and earns 1 
late each class late. 

7. Do not work with classmates on redos. You may get help from 
persons not teddng this class or you may get help from me. 

8. Do not request to see the ccopleted work of other classmates 
until your work has been returned with either an OK or G»7. 

9. Do not allow classmates to see your CJK or imless they also 
have a OK or GHT. 

D. You are allowed 4 redos during the soraester with no effect on ycur 
grade. A rewrite does not count as a redo. 
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Vni. lAIE ASSIQHEinS 



I dD not CQ^ect any late wdc This oourse is designed so that you know in 
advanoe assigments are due and can plan your time to make certain they 
are CGopleted. However, a fev unusual evi»(ts nay result in your turning in 
assignnents late. Die grading system allavfs you the option of have 4 lates 
without penalty. Sarm your allowed lates for xnajor eaonergencies. If an 
over^AielxningLy set of events will result in several lates, see me as soon 
as possible. AssigrinentB during the last 2 weeiks of the course roust be 
turned in on tisie. 

late assignnents produce less learning. Ibey can loai^ you from learning 
vftiat may be needed for class or for future assignments. In addition, late 
homework greatly increases the time to grade homarork. 

T^i^T«iffTrts on Oie Dates 

A. Due dates for all assignments are listed on the Assignment Sheets. 

B. If you don't turn in an assignment, it is late and due at the next 
class. 

C. If you miss class, all previous assignments are due the day you 
retwuun. 

D. Rbdo assignnents are due thj first class after you get a redo. 

E. Written work for making vp a missed class is due one week after 
returning. 



OonsecMenoBS of Nbfc TUmina Wtark in on 

A. Each late assignnent not turned in on time earns one late . If two 
assignnents are due, 2 lates may be earned. 

B. If an assignnent is late a second class, a double late is earned. 

C. If an assignnent is late beyond too classes, an additional late is 
earned for each class it is late. 

D. Every class a redo or makeup for a missed class is not turned in, it 
earns one late for each class. 

E. Major projects earn 2 lates every dass late. All assignments due 
daring the final two weeks are also considered major. 

Bequired Ocn ferenoes 

You are required to meet with me during an office hour to talk about your 



Failure to attoid a scheduled oonf^erenoe will count as a late for every 2 
class days, unless you call and make another appointment. 



ALL NORK MET EE 0CHFIE3ED FOR AN "A" CR "B" GRAEE. 



work: 



if you earn a second late, 
if you earn a fourth late. 




A fifth late drops your grade one level (usually a B to a C) . 
An eicfeth lati ^ drops your grade tWD levelr (usually a B to F) . 



1^ 
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IX« CLASS KFIBUDKHCE AND ACCEOS EftRTECEEKnGN 



A. Tii|Mn^^ noe of Class Atbenflanoe and Participation 

SiKXsessful cxxpleticn of this course involves learning from the 
homework and from class activities. Class activities on films and 
group discussions can not be easily mar*^ jp. Oonsegoently, regular 
attendanae is essential to learn enough to pass this course. Previous 
students have urged that I stress at the beginning t f this coarse the 
i}i|x>rtanoe of class attendance and 2K±ive class pe^tic^tion. 

A f&i times during the course personal circumstaiicy^ say naloe it 
necessary for you to miss class. You are responsible for kncwing and 
learning vAiat took place during the class you missed. You do not have 
to get my approval to miss. I appreciate kno>dng \Aiy you missed 
class. You are T^^ir?^ to cedl me if you miss twice in a rcw. 

This course is designed on the assuicption that students will be 
present and actively involved in dass activities. Active 
involvements means being prepared, sharing you ideas, and si^iporting 
others in sharing their ideas. You are allowed 4 missps with no 
effect on your final course grade. lAiisual circumstances will be 
handled on an individual basis. Call me or ccme to my office. I need 
to know about such situations in 2Kivanoe or as soon as possible. 

B. Atbgidanoe and Grades 

1. ft fiffll Tn\^ (Missing almost 20% of the dass time) results in 
your grade dro pping one grade level for the course. 

2. A fifth miss results in your grade dro pping two grade levels far 
the course if you also have more than 4 lates. 

3. Unsatisfactory partic^tion in group dx^'cussion results in a 
grade drop of one grade level. You will be given a written 
warning if your discussion is found to be unsatisfactory: 1. 
not prepared for discussion, 2. no participation, 3. little 
participation, 4. disruptive activities during grcxp discussion. 

C. RBcyiirements Oonoesmiirf ^^^i^r^^^pn^ 

1. Class attendance and active participation in class are ^qpected* 

2. If you know you will be missing class, you can turn in the 
homework and written answers to the discussion questions for the 
dass you will miss the dass Ijefore and not be counted as 
missing class (limit of 2 per course) . 

3. If you miss 2 dasses in a row, call me as soon as possible 
during an office hour. 

4. You are allowed 4 misses with no ^fec ts on your grade. Class 
periods ^)ecified as AFEENEANCE BBQLJIRED most be attended. 
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5. If ycu woBB one class, tbeni 

a. Tom in all WRITE assigraoents at the start of class. Any 
previous hcroework you have not turned in is due along with 
the current hanswork. 

b. Find out ^ihat was done during your absence. Former students 
suggest that you get this infoniation trom ^ other students. 

6. If you Bias ncxre than one class, then; 

a. Get handouts or notes for the loissed classes and find out 
luhat was done in your absence. 

b. OUm in all WRUE assignoaaits at the beginning of class on 
your first day back in class. 

c. Write out answers to the giiestions dlfinisF^d in class within 
one week after vou return to class. Wiile class time cannot 
be nade up directly, these assignments help to make up for the 
fact that you missed inportant class learning. 

It is your reGpcnsibility to see me to learn what your makeup 
iB. 

7. If you miss two classes, meet with me during an office hour so we 
can work together to help j-cu suooessfUlly cocplete the course. 

NOOK 



If you feel you can not make class regularly or you do not plan to 
actively pi±icipate in groop discussions, then select the 
Independent Stvdy Option. 

OMIMS TO CIASS IME 

Repeatedly coming to class after the start of class may lower your 
course grade. You will be given a written warning first. 
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X. 



REVIQf HHD SOmRSr OF ISE GRADING SXSIEM FOR ^(SmXSI 



A. To earn a gcade of ^ 

1. CJonplete All of tbe Assignnetits en Time. 

2. TMm m Quality Wtitten Work. 

3. Att^ Class Consistently. 

4 Be On Time for Class and Renain The Hill Time. 

5. Participate Actively In Class and Groqp Discussions. 

B. Hew are grades a^ected ly labes, redos, Bissed classes, little or 
no participation, or ccaing to class late? 



1. Final grade is "B" 4 or fo#er lates 

See A above 4 or fewer redos 

4 or f e^er missed 
classes 



2. Final grade is dropped one grade ; 5, 6, or 7 lates 

5 or more redos 
5 or more missed 

classes 
ccsoing late to class 

several times 
poor participation in 

class 
written work is 

plagiarized or 

misrepresented 



3. Final grade is dro pped two grades : 8 or more lates 

8 or more redos 
b mi^T^es and 5 or more 
lates 



C. Making Up A G^rade Drop of One Level 

Oncse your grade has dropped one level you may bring it by 
reading two pe¥)erfoack books assigned by me and then writing a 5 
page prp&c on each. If you wish to bring your grade back up, see 
me in my office wiUiin one week of having your grade dropped one 
level, ffe will work together to set deadlines for the two papers. 

1. This option camot be exercised after the 12th week. 

2. This option Mist be started within one week of the grade drop. 

3. You cannot faring up a grade ^ch has dropped t^ levels . A 
grad3 drop of two levels :40uld move a B grade to F since HOC 
has no D grade. 

D. "A" Bcojects. If you plan to do an A project, let me know by the 
end of the 3rd week. Select a topic by the fifth week. About 1/3 
of the project isduebytheendofthe8th week. The final 
project is d 3 by the end of the 13th week. 
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XI. TO ESBN AH "A" GRACE 



(Ohe Research Vaper) 



The 18 Steps. 



2. 
3. 

4. 

5. 
6. 

7. 
8. 



9. 



Identify an inixrtant and researcfaable problan (topic) • 

a. As you ga through the courser write down topics ycu would like 
to knew more about. 

b. Brainstooa possible topics for .aid/. 

c. Vbb your library searching skills to find interesting topics. 

d. Select two or three topics for preliininary searching. 

1) Go to the UC and detemdne if there is probably 
sufficient infomation for a research paper. 

2) Pidc the topic of most interest to you vftiich has 
sufficient resources. 

Obtain anpttoval of tiie topic by the fifth veek. Let me knew 
Mibst you hope to learn. Be dear if you are doing a theory paper 
or are looking for research (ps* ±ological facts) . 

Use your library searching skills to find: 

a. 90% of the sources in HOC*s IBC on the topic, excluding 
magazines. 

b. Also locate currexit information. 

c. Make bibliogra{hic cards for each possible source. 

Select those sources ^ch will be most valviable for the paper 
(between 12 and 24 sources) . 

a. Scan each source first. 

b. Select those that look tiie most useful (pi J::«bly around 18) . 

c. Put your sources into a priority list. 

Obtain ny afproval of your sources by the sixth woek. 

Skia your sources starting with the most inportant ones. Note on 
the bibliographic cards the first ones you plan to use for making 
notes. Start with the most useful sources first. 

Develop your tentative oet±ral idea and a tentative outline. 

Start taking notes in your own words, clearly identif/ing the 
source. Write on only one sidS c 

a. Read all of the sources oh a subtopic. 

b. Start yith your best source on the subtopic and make notes. 
Put the ideas into your own words. 

c. Move to your second best source, take additi^K^ notes, 
record where the second source agrees or disagrees with 
source one. 

d. Continue on through all of your sources on the subtopic. 

e. Do the same for the rest of the subtopics. 

Revise your outline. 

a. Note key terms that need defining. 

b. Note key issues. 

c. Select iioportant evidence. 

d. Critically evaluate as you go along. Be sure to separate your 
critical evaluative conments fxxm those of your sources. 
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10. Full together related infonnation. Thiiik about organizing 
sections. 

11. Write a first draft, (triple space, write on only 1 side) . 

a. Is ttyece an attrition-grabbing introduction? (I write this 
eifter ccnpleting the first draft.) 

b. Is the purpose of the paper clearly stated? 

c. Are the loey tems clearly stated? 

d. Are the issues clearly stated? 

e. How can your paper be better organized? 

f . Are careful conclusions drawn? 

g. Is titiere a sunnary? 

h. Are your views clearly sepsrated fcon the views of ycur 
sources? 

13. PoUdi your papesr %d.th rewriting. 

a. exit and paste and rewrite. Ask me if you don't knew hew to 
cut and paste. 

b. Good writing is reallv rewriting. 

14. Ncite the final ocfy. 

15. Write an abstract (a brief sunmary of the ipaper) . 

16. Tom in your final ocpyr typewritten if possible (or clearly 
legible) . 

a. Title patae - title, your name, course instructor's name, date. 

b. Preface - put on second page. 

c. Abstract - brief sunuary of your pe^^, less than 1/2 typed 
page, put on third page. 

d. Outline - word or sentnce, put on fourth page. 

e. Body of the paper (8 to 15 pages) 

1) Attention-grabbing introduction. 

2) synthesis of sources. 

3) Definition of key terns. 

4) Statement of purpose. 

5) dear stateonent of topics and issues to be ccvered. 

6) Evaluation of relevant evidence - (use critical evaluation 
skills). 

7) Properly footnoted - use psychological citations, 
e) Oonclusioi» based on evidence and clear thinking. 
9) Proofread. 

10) Well-Written. 

f. RgferaTpgg 

Ref erenoes Read 
Referenoea Unavailable 

17. Plan your tine so that the paper is done ahead of time. 

IB. TUm the paper In when it is due. "A" projects cannot be aoo^ited 
late exxxpt in extremely unusual circumstances vMch ra^st be 
cleared with me before the due date. See p. 25 for deadlines. 
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XII. FOBSIEUB WaTW NGBK (Opticnal. You do not need to read this until 
^===== later) . 

After you have read part of a book, read an article, seen a film, 
watched a videotape, heard an aiadio tape, or listened to a lecture, 
you will retain noce of \diat you learned if you reflect on what ycu 
learned or actively use what you read, saw, or heard. Besides your 
formal assignonents, interesting psychological material is often 
encxxmtered while reading a naiispesper or watching TV. React to vtot 
you have percseived. 

Ihere are different ways to reflect on \diat you learn, to actively 
deal witli ^t you pecoeived, and to oamunicate your thinking to me. 
Here are the six general types of wriccen assiquments I suggest for 
onoe over ocntact or even a'secxnd raading of a sourob. 

If you wish to go more deeply into a tcpic, write one of these types 
of pe^rs: critical evaluation, an e^ication of psychological 
knowledge psqper, and daservaticn and analysis paper, a book review, a 
critique, the research paper, or ocnpariscns of scurces. For each 
type of written wodc, be sure and put full bibliogre^iiic information 
for each source mentioned. 

Use a title page and references page for every assignnart. 

A. BBtfUNG 106 

Just list the articles you studied. Provide ftOl bibliographic 
informaticn. Your goal is to read widely and you do not wish to 
do any written work on these articles. 

B. IWD OHINGS lEAiaiQ) 

List an/ two inportant things you learned frcm your study of an 
article or film (at least 50 words for each iaportant thing 
learned) . Think before writing. 

c. Tm goEsnKKS 

list two questions you would like to have anarered by the author 
of vhat you studied. Make the questions thoughtful. 

D. majKmotB 

Write an annotation (an annotaticn is a two or three sentence 
sumnary describing in your own wards vAiat the scuroes is about. 
Describe the central idea the author is trying to get across) . 

Write a sumnary. A summary is a condensation of vtet the author 
has to say. When writing a sumnary, put it into your cMn words 
«hat the author is saying. Analyze the reading for the central 
idea, the k^ points, and the relevant evidencse. Ihen shorten 
\t&t the author is saying in an cbjective manner. Do not include 
your perscned views or reaction. A sumnary is a restating, but 
diorter. 
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BEACniCNS 

}ax±tB your xeac±lonB. Reactions can mean any of a nunber of 
things. Itiat I am interested in is that you have th0uc(ht abcut 
^t you read. Sincse each perscn cxxnes to a reading vdth 
different e}qpectatiom and experiences, there are no ricjht or 
wrong aiswers. I am interested in reading %tot you thought abcut 
what you read or viewed. Use these questions to guide you in 
fomulating your reactions. Khat did I learn? Did I leam 
something about myself? Did I leaxn something about oOierB? Did 
I think about past eoqpexrienxB while reading the material? Have I 
read similar saterial on thia topic? Has the writer biased in the 
presentation? Was the material well written, organized and 
interesting Were the ideas supported by evidencse? Were Icey 
terne defined? Did I detect any weaknesses in the presentation of 
tiie evidence? Was the author thinking logical? Did the atitbor 
leave out material I feel should hav» been included? 

aUTiCAL EUMUKIXCN 

Ihere are too many fascinating topics in psychology to assign all 
of them in one course. Of tt^ ones assigned some may be of more 
interest to you than oOiers. Or there may be topics not assigned 
that are of particular interest to you. 

Ihis assignment is designed to have you apply viiat you have 
learned on critical evaluation to areas you choose to read. 

^te qn^^^anents 

1. Each critical evaluation should be at least one typed page if 
the reading is longer than five pages. One-half page will do 
for £horter reading. 

2. Critically evaluate ^hat you read. Use the booklet "A Guide 
to tiie Reading and Critical Evaluation of Secondary Sources in 
Psychology" to he^ you critically evaluate. 

TONS 

Often we are so busy that we do not allcw time to reflect on 
either tte larger qi^estions and issues of life or the smaller 
he^spenings which give flavor to life. We react and re^jond but do 
not reflect. Ohe diary allows you to put into writ^ some of 
your thou^its about your reactions, thou^its, or reflections. 

Miat have you been thinking about? fftiat ideas in cOass, from ycur 
readings, or from others have interested you? What happened in 
your meeting with those around you? Miat things are izopcn^ant to 
you? Itiat do you value? Mliy so mxii hate, war, harm and so 
little love, peace, and help? 

To be most effective you need to write something at least every 
other dsy. Make the diary your own. Rit into it those things you 
wish. Do not write it for the instructor. It is yours. Vou may 
deal witii personal isEues or intellectual issues. You decide. 
Before you hand your diary in, go back and look for relations 
between events. React to your previous reflections. Attarpt to 
tie together your diaay. 
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If you feel lite it, atteiDopt to use peydiologlcal cxnoepts in 
thiiddng about and undenstanding your vKirld. Analy2se your own 
betiavrior. How do you react to strcingers? to authority to 
cxiticifim? to dise^ipoijitinents? 

I will be tiie only person to read your diary and will return it to 
you. T^ jg assignooent is useful with cbservatlcn and self- 
modification potx>jects. 

1. jtirlta sonething at least every other day and date your 
entrJes. 

2. Do not ^)end more than one and one-half hours a WBdc on 
youi' diary. 

3. Torn in your diary after the first week and then every 2 
weete. 

4. Attenpt to tie together your reflections before turning in 
your diary. 

5. For cOass credit teep the diary at least four weeks. 

6. You mssy type or write. 

AEHJCaaXCN (V SSVCBXOGICKL RCNIEDGE tKBER 
Too often yitiat is learned in the classrocm is not used in real 
life. Psychological ocnoepts and tliec -ies encountered in class 
reeding are often not eqpplied to one's own life. Each week you 
read, watch, and bear about psychological problems of individuals 
or psychological issues involving groups in our society. 
Newspapers, magazines, TV, radio, conversat-lons, class 
discussiccs, or lectures provide qpportunities for you to use ycur 
peycholoc^Lced knowledge. 

This assignoent is designed to eoftaisfze that you can and should 
use your psychological knowledge in every day life, particularly 
in your reading. At first this assigment way seen difficult, but 
with practice it beccnes easier. Leaming to apply academic 
knowl^lge to your own life is extremely tiseful learning. 



1. Yisep a list of psychological concepts, princ^les, and 
theories. i^ly that psychological knowledge to 
soneOiing you have read or eaqperi&nced. 

2. Describe what you read and where, the concepts, and the 
e^lication. Be sure to include sufficient details so I 
can understand vtot tetppeaned, the results, and hew the 
onncept allies. 
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Here are 2 exaoples: 

KawCile 1 

a* Making assunoptionB and junping to ocncaiisions ii^ere 
dBDxnstrated in tte film '*Ihe Eye of the B^Kdder.** For 
exani>le, tte cabbie aFWWiPri the bulge under Michael's ooat 
was a gun; YbppLeaeyer assumed Michael was a lunnie 
because o£ Michael's strange conversation; and the 
cleaning lady jumped to the conclusion that Michael was a 
nurderer* 

b. Soon after seeing tiie film I found matches in my 
daug^hter's pocket. Rather than jumping to my nomal 
condusicn - - that £he had been smcJdng, I withheld 
judgpnent and investigated* I found out that my daughter 
h2Ki used the matches for burning incsense \Aiich she had 
recently purchased* 

Tgici«pi<> 2 (SoBetins that enenfc is better described witli the 
things you learned mixed in with the event.) 

I have been attenpting to be a better gro^ participant in 
class since I read the **5-St^ Iteoedure** on grmp 
discussion* (1) OUst before class I revieiir my written 
answers and scan other reading assignments. (2) In class 
I try to go over the learning objectives to be covered in 
the discussion so everyone is clear about our goal* (3) 
We then each answer the learning objectives and pool our 
views to ocne vp \Atti a very good answer* (4) Usually we 
go around the circle to allow each person time to give a 
brief sunnary of how he/she viewed our topic. Ihen we 
sunoarize as a group* Vtxile we are sumnarizing, if anyone 
has questions about the meaning of new terms or the 
sunnary, we try to eaqplain (5) We relate personal 
e>9)eriences to the tcpic dlfyiisiyd and try to use the 
conceits to better understand our own e99)erienoes and get 
ideas for the lAiit Reviews* 

Group Discussion Manual - cource 

J* cBBasKnax mid jsmmsis emecr 

Interesting events are taking place around vis all of the time* 
Matiy of these can be better \siderstood by analyzing than and using 
psychological knowledge* 

This assignment is designed to allow you to think about an issue 
at some length and apply a variety a£ psychological insights to 
better understand the event* Ihe events may be from your own 
eaqperienoes (e*g* , participation in a small group, a misunderst- 
andi!ig) ; readings (e*g* , Nar of the Worlds broadcast, an article 
on farainuBflhing, a part of a book on prejudice) ; or from the mass 
media (6*g*, civil disorders, war, debates, demonstrations)* 
Break the event into smaller parts and use your psychological 
knowledge to eoqplain the event* 
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1. Write a three to five page paper (typed car its 
egpivedent) . 

2. Chcxaee seme event and describe it in qscific detail. If 
you read about the event, document your sources. 

3. IVPly at. least four bits of psyi^iological loioMledge to 
ea^laining the event. (Bit of psychological laiovledge- 
concept, fact, principle, theory, hypoOiesis) Dcxunent 
the bits of knovledge you use. 

GCMEMascN OF scnxxs 

Pick a sutject and then read three sources on that subject. 
Ocni»re and contrast the sources. So far students have ojut am l 
tticos texUxxte, three reviews of a book, three films, and three 
different ^pes of sources (texUxxsk, handout, pi^^chological 
encydopedia) . 

Itequirements 

1. In your Preface state your subject and %ft)at you did. 

2. List the three sources, the percent of the bock on your 
subject, the major topics dlflnywfli on your subject, 
theories mentioned, and the kinds of infomation dlBnuwrt 
(e9q)erifflents, otlier research, opinion) . 

3. List the controversies, issues, and conclusions by 
sources. Oanpare and contrast the sources. 

4. Discuss the results of your critical evaluation for the 
sources. 

If you read a book, you may do a book review or for mcore credit do 
a critique. 

RBqu^Tements 

1. Mhat is tte scope of the book? Write two paragraphs on 
tlie areas or topics covered in the book. 

2. What is the author trying to ehcuf! What is his viewpoint? 
Sumnarize his central idea and key points. Describe the 
most iaportant evidence (at least 200 woirds) . 

3. Why did you choose the book? How does it rela t ed to ycu? 
What did you learn frxan the book? Do you have any 
critical evaluative ocnnents to make? E)^lain your 
reactions, (at least 300 vrords) . 
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CKEEXQQB 

A critique is an assignment \Aiich deoaands a lot of thcugtxt. A 
cxitique involves describing the scope of the book, susnarizincr 
the auUxir's visNpoint, critically evaluatim two asanpticns made 
by the author, and describing vAiat was learned fican the book and 
frcm the crltif|ne assigment. 

ftiat is the scope of the book? Each author writes about certain 
tcpicB and concerns. Miat is the breaddi of this book? m t^ o 
brief paxagra{ii8 describe the scope of the book? 

Miat is the author's viewpoint? Each author is trying to convdnoe 
the rpertpr of something, ttiat is your author trying to convince 
you of? 

liiat assuopticns does the author make tiiat you think should be 
questioned? Find two assunptions which you feel are inpcjrtant 
assuiqptions and then look fbr evidence relevant to each 
assunption. Khat is an assuggption? An assmption is a stateoaent 
accqyted as if true based on little or no evidence. Once you have 
found several assunfitions, check %dth me for guidance on the tMo 
or three vhich could be evaluated thrcu^ library research. Find 
at least one bit of evidence sifporting and one bit of evidence 
sigednst the assunption. Locate and integrate into a smooth 
section at least four sources for each assunptions. Look first 
for peychoLogLcal facts and psychological principles. If you are 
not successful, be sure and esplain in your preface vhere you 
looked. If you do not find psychological facts, lock for 
ps;ycfaologicsal theories. If none seen relevant, look for 
statanents by psychologists in the form of expect testimony or 
supposed psydx>logical facts. Be sure to state how the research 
or connents relate to your assunptions. If you find only expert 
testimony and supposed psychological facts, esplain how relevant 
data night be found to evaluate tiie assunption. 

What did you learn from this book? Before writing your answer, 
give some though to v4iat you learned. 

Khat did you learn frcm this assignment? After seme reflection 
write f^iat you learned frcm the assignment. 

In writing your paper, be sure it is organized, and is written so 
that an ^lish professor would label the paper as either a good 
or very good peqper. 

1. Select a book to read and critique. I recomoaend the 
folloidng: Walden Hvo . Brave New World. 12S4> If ycu 
JtfiBh to critique another book, check with me. 

2. tliat is tiie scope of the book? Write two paragrE^phs on 
the areas or topics difioisfipd in the book, primarily frcm 
a pGychological perspective. 
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3. Itiat is the author trying to show? What is her viewpoint? 

4. In general, how suooessfUl is the author? ftiat kinds of 
evidence are presented? Critically evaluate tWD isportant 
assunptions or argunents. Attenpt to bsKdc up both sides 
of the argument with evidenoe, psychological theory, or at 
the least statements by psychologists. Find at least four 
sources for each assu^ition (footnote these sources) (use 
peychological citations) and place full bibHogprs^hic 
infanaticn on the references page) . 

5. How do you relate to the ideas in the book? Wtet did you 
learn from the bock? Miat did you learn frtm this 
assignment? 

6. Ibe peqper should be at least six pages in l^igth (typed) , 
followed by a list of refer^ices. 

HKSXKKaiSnC GBSSKXrECN 

you observe events happexdxig around you all of the tinie. Ihe 
method of naturalistic observation is a systematic method for 
observing and recording %Aiat you observe. Ihese observations caui 
be sade alone or with a qrocp. rill out the Naturalistic 
Observation booklet and turn it in if you will be observing or 
volunteering to work with people. 



1. Get a copy of the booklet Ngturalistic Observations from 
me* 

2. Work through the booklet tfaturalistic Observations and 
write your answers in the booklet. 

3. Follow the instructions on pages 22-23 of that booklet. 

4. Him in the booklet to me filled out. 

5. Decide \dhat you would like to observe and tell me. 

MnnoEOGBAffly 

Ihe autobiography is about your own developoiient. Since you knew 
yourself better than anyone else, this assignooent can be very 
important in helping you to better understand develop 
yourself. A cpoeert: deed of e^ort and tiiougtit is expee±Bd in this 
paper. Roughly, your pepex should o o tre^xixi to the follcwing 
outline, although a certain amount of indivlchial vsuriation and 
Gxeativity is eo^iected. Integrate into your pe^ier relevant 
psycholoc^cal knowledge from your reading. Be sure to footnote 
(cite) your sources. 

1. Miat genetic factors have oontrihuted to your developooent? 
Hov have they affected you? Vhere did they ccne fron? 
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2. Khat po^enat'O. factors influmoed you (talk with your 
parents about this)? What type of delivery did you have? 
Here there any ocnplications? What was the fiocial cliioate 
intx) ^ch you i^ere bom? Hov did siblings react to your 
birth? 

3. Khat methods did your parents use in infant care? What 
social factors should be pointed out? Hew were your needs 
net? Hov has this influenced you in your later 
develcpnent? What type of schedule were you on? Who 
took care of you? Hov does your develcpHit oonpare to 
the noons? 

4. What did you learn in infancy Why did you respond in 
oertadn fashions? Miat familial circumstances affected 
you? What were your growth patterns like (stud^ your baby 
bock or any otter reoords you might be able to cLtain)? 
What type of discipline was tised? Hew did you react? 

5. In your pre-scfaool years, ^ibat important social- 
psychological events took place? How did you learn during 
this period? Hew did you oonpare to normative patterns of 
developoaant? How did you learn moral values, religious 
values? itiat goals were you learning frcm your parents? 
Peers? Why these particular goals? What peer relations 
did you have? Hew did you handle frustration, anxieties, 
fears, discipline? 

6. Describe the effects that the school situation had on you. 
What significant ea^ierienoes did you have? What formal 
educational meOiods were you expoeed to? Hew did you 
ocnpare to the rest of the class? Be very specific in 
describing these school e99)eriences. What pleasant 
memories do you have? What unpleasant TtwnnHes do you 
have? What unpleasant events hasgpened in school? What 
religious experiences affected your developnenc? What 
types of things got you into tte most trouble? What were 
your relations outside the family? What contact and 
influences came frcm grandparents, uncles, aunts, and 
cousins? What did you usually do after school joas out? 
What were sumners like? What were your reactions to older 
siblings? Younger siblings? 

When did puberty start in your develo[inent? Hot/ did you 
feel about it? What physical changes did this cause? 
What effect did this have on your behavior. What sexual 
Interests developed? What rtm learning e>9)eriences weoce 
you encountering and %dhy did you react the way you did to 
these pressures? What peer group contacts and pressures 
were you encountering and why did you react the way you 
did? What relation^iip did you have with your paraits? 
What were the main typea of problems? Why? If this 
differs from your piooont relationehip, why has it 
changed? What conpensatory reactions developed to 
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varicus pressures? tShy did you choose this reaction or 
reactions? What oonfllcts v^ere you enoountering and how 
did you handle them? Khat your dating relationships 
lite? Did you have any difficulty with an identity 
prcblen? £>qplain« What would you label as the nost 
sigpiif leant e}9)erl6noe6 in your life throu^ hlc^ school? 

8. ftiat motivated you to ocne to college? To this college? 
ftiat were your first reactions? Vtt/f What has oeen your 
reactions to class work? To extracurricular activities? 
Have you changed sinoe ccming to college? How anl ^Aiy? 
How have you reqxsnded to family pressures? Peer 
pressures? What have been the most significant events 
during college for you? Why? What do you think about? 

What l^pe of person do you wish to beocme? What kind of 
future do you see for yourself? How many frioids do you 
hatve? What are they lite? What do you lite to do? 
Dislite to do? 

9. Describe significant e>$)erienoes after age 18. You pick 
the e99)6ri€noes« 

10. Tie in material fron at least 5 psychological sources 
(library sources) • 

Rscp i^ir'iqTignts 

1. Bring to me every week your work on this paper. 

2. Wtite at least twelve pages. 

3. Use at least five pGychological sources. 

4. Uise the above outline but modify it to best present your 
views. 

SEEF-tAHARENESS OPTKH 

If you wish to focus on learning more about yourself, try this 
option. First a caution: previous students have been either very 
positive or very negative about this option. Usually younger 
students have been more positive. Purchase the book Htiman Psych- 
ology by Howard in the HCC bookstore. (I will give you the first 
50 peiges) which asks you to answer questions about yourself. 
Because of the personal nature of the questions, you are ijs& to 
turn in the book. For every 50 pages you ccnplete, write about 
250 words of reactions on ^t you leariied about yourself. Or 
write five essays about yourself of 250 words each. Be thouc^itfUl 
and specific. Ih addition, select and read any psydiological 
paperteick lihich he:^ you learn more about yourself and write 400 
words on how the book helped you better xinderstand yourself « Here 
are some suggesticnss *Man the Manipulator . *The Art of lovincr . 
self-^mrocted Behavior. Ihigfl PPPC^^ (* indicates I have a 
study guide for you) 
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1. Purchase the book ftyi^ pp^cyrhQingy by Hcward in the bookstore. 
Get the first 30 pages frcxa me. 

2. Ihihk and fill out the first 50 pages. 

3. Write a 250 word essay on you learned about yourself frm 
filling out the first 50 pages and turn that work in. I will 
return it the next class. 

4. Fill out the rest of the book. Every 50 p*ges write an essay of 
more than 250 words e>q)laining ^t you learned. Turn in your 
work as you do it. Tell me the book's nanie. 

5. Pick a book to read to help you better understand yourself. 

6. Write a 400 word essay on vAiat you learned. 

If you wi^ to do a different type of assigrment, nke a p ropo sa l to 
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EXAMFIE GF A HOEHCY DCXHIENIED ESSBY HUH TEEIE PAGE XHD REEH^ENCES 
(about 800 vards, 6 somxaes, miniiniB of ten dtactions) • 



Ihree Major Treatments For Depression: 
ECT, Dcoq Tlierapy and Psychotherc^ 

Donna Andersen 
Hbward Oonnunity College 
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TreatxDent For D^ression 



Have you ever had the "blue?'"? Have you ever felt a lack of energy, a 
lack of e^jpetite, or a loss of meaning in life? If so, you have e3^)erlenoed 
d^resslon. EUdnd and Hansher (1972, p. 8) report that all of us 
experlenoe mild depression vMch is not ixsually very troublescmp. But 
d^ression can beccne mxii more severe. Around 8 million Americans yearly 
go to a dcxtor for relief frcm their depression and a quarter million end vp 
in the ho^ital because of the severity of their depression. As seen in the 
film Depression (shown in class) , d^xression can lead to a suicide attempt. 
Blum (1972, p 119) says that depression is the most ccnron psychiatric 
problem associated with suicide. He also points out that about 25,000 
yearly kill themselves vMch makes depression a serious prdr.Tem* The purp- 
ose of this essav is t? the effectiveness o f the 3 maior methods 
used to treat iepressicn fECT, drug therapy, and psvdiotherapv) . 

What can be done to get rid of depression? Elkind and Hamsher (1972, 
pp. 10-11) indicate that mild depression can go away without specific 
treatment. For more severe depression they indicate three types of 
treatm^: (1) electro-convulsive shock therapy (ECT) , (2) dnig therapy, 
and (3) psychothercqpy. ECT involves passing an electrical charge through 
the brsdn to produce a oonvul^vdon. Ihe authors say the treatment is a 
litU.e unpleasant but the patient is put to sleep before the shock is given. 
Sane persons do bexme forgetful, conftised, and groggy after ECT but these 
results are shortlived. Ihey report that 80% of those reotlving ECT recover 
after less than 9 shocks. They do not state what happens to the other 20%. 
KLeinnuntz (1974, p. 239) agrees that the method which has the hic^hest 
success for treating severe depression is ECT foiled by drug thersqpy. He 
r^rts that Zvin*s (1978) researdi found that about 90% of depressed 
patients recovered with loss than 9 shocks and that iicproveraent occurred 
often within less than a month. On the other hand, Martin (1977, p. 427) 
points out that seme there^ists ar( strongly opposed to ECT. He says that 
one of their concerns is that depression treated with ECT often returns. 
Kjrtin also says that long term rsmoxy loss does ocxrur but researdi neeos to 



be done to see the exact extex± of that problem. 
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A variety of dnigs have been used with depression (Elkind and Hamsher, 
1972, p. 10) with arD|4»tamines being lased in the 1950's and antidepressants 
being \ised mare recjently. Ihe effectiveness of drug there^ depends on the 
drug, the amcunt used, the type of depcessicn, and many other factors. 
Research results are no*-, at all dear as to exactly hew sucx»ssfui drug 
there^ is because of the different research procedures used and the 
different purposes of the research studies. One big advantage with drug 
there^ is that it is a less extreme method than BCT and is effective with 
less severe depressions. One big disadvantage is that every drug has side 
effects on the patient. Kleiniutz (1974, p. 239) cites several studies 
which suggest that the drug lithium carbinate is very effective with 



Ihe third type of treatment cited by EUdnd and Hamsher (1972, p. 11) 
is psychotherE^, or a talking there^. A therz¥>ist and client talk to 
help the patient understand the cause of the depression to be able to deal 
with the depression and prevent future reactions. Since seme patiert.3 get 
better with no treatment, evaluating the effectiveness of pefychotherapy 
whi* takes a long period of time is ccnplex. Martin (1977, p. 432) cites a 
stutay bv Hollister (1972) <*ich found that antidepressant drugs "were more 
effective" with severe depression than peychotherE^. He also points out 
that psychotherE^ may have some value with less severe depression but no 
research studies have been done. 

In sunmary, mild depression usually goes away with time and other 
experiences. Martin (1977, p. 527) says that severe depression \i*ien treated 
with ECr often reoccurs and there is a question about long term memory loss. 
Elkind and Hamsher (1972, p. 10) and Kleiimrtz (1974, p. 239) report 
successful treatment in over 80% of those given BCT after less than nine 
treatmatts. Drugs are used and do help sometimes but statistics aren't 
cited in these sources because of the variety of influences on the 
treatment. Eeychotherz^y for severe depression is risky becai:ise of the long 
time it takes. Scute patients get better and would have without therapy. 
However, others get worse and atteoopt suicide which is deadly as was shewn 
in the class film But Jade Was A Good Driver (nd) . However, statistics for 
the effectiveness of peychothere^y were not provided in these sources. Ihe 
tipprofMftr^ person has three major choioes for treatment: ECT, drugs anVor 
psychotherz^. Severe dq>ression needs to be treated to prevent suicide. 

:J2 . . 
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SOURCES KR ADOmCNAL INFOCMmON ON MUTINS 

As you take v^per level college cxjurses, you nay need additional help 
writing. Check these sources. 

Bart, Pauline and Erani^, linda. (1981). The student sociolocrist's 

hantgjooik (3rded.). Glenview, XL: Stoott, PoresBian and Oonfany. 
Becker, L. & Gustafson, C. (1976) . Encaounter w ith sociology: The tern 

pacer . San Francisco: Boyd and Fraser. 
Behrens, latirenoe & Rosen, Lecnaid. (1988) . Writing and readincr across 

the curriculum (3rd ed. ) . Boston: Little, Brcwn and Oonpany. 
Bmd, Dimne & Magistrale, Anthony. (1987) . Writer's ctu ide: Psvcholoov. 

lexington, MA: D.C. Health and Oonpany. 
Cuba, Lae. (1988). A short guide to writing -ibcut social science. 

Glsmieu, XL: Scott, Foresoan and Ocnpany. 
Huit, Christ: -e. (1986) . ft'^rr^ ^ nd writing: ipi-ATriisriiplinary 

approad li. Belmont, Ck: Wadsworth Publishing Oonpany. 
Maipcai, i;., fleldier, G., Beam, G., Nbdine, B. & O'Connor, F. (1981). 

Writing in the arts and scienoes . Cainbridge, MA: Winthrop 

Publishers. 

iiohlin-KLcnsl^, Judith et al. (1986) . A guide to writing sociology 

papers . NY: St. Martin's Press. 
SolcoLX-. Paul. (1985). A stutent's guide to research report writing in 

pcvchology . Glenview, XL: Scott, Poresman and Ocnpany. 
Spatt, Brenda. (1983) . Writing from sources. NY: St. Martin's Press. 
W^voord, Barbara. (1985). Writing; Strategies fo r all disciplines. 

Qiglewood Qiffs, N7: Prentioe-Hall. 
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HXAS FGR IMHRDVEMBrr GF THIS BOGKLST 



As you use this hairkjut, record here anything you had trcuble vath, was 
confusing, or you feel oould be iaproved. Put the page nunober and ycxjr 
idea. 1am this page in at the end of the course. Thahlc you for your help. 



ERIC Clearinghouse for 
.Junior Couege. ^9 ,988 
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